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Adolescence has traditionally been viewed as a period 
of storm and stress, during which parents and adolescents 
presumably engage in high levels of intense interpersonal 
conflict (Blos, 1970; Josselyn, 1954). This turmoil has 
been explained as a natural consequence of the physical, 
psychological, and cognitive changes that the adolescent 
experiences during early and middle adolescence. While it 
seems apparent from the literature that early adolescence is 
most often characterized by a moderate level of parent-
adolescent conflict, it is equally apparent that extremely 
high levels of conflict are not normal, and may indicate a 
more serious and pervasive problem within the parent-
adolescent relationship (Montemayor, 1983). The scope of 
this literature review, as well as the proposed research, 
will be confined to those levels of conflict that can be 
considered normal and moderate, as many factors other than 
those under consideration here may be involved in more 
serious family discord. 
While many studies (e.g., Silverberg & Steinberg, 1987; 
Smith & Forehand, 1986; Steinberg, 1987a, 1987b) have 
focused on the upheaval that occurs during the transition 
from childhood into early adolescence, relatively few 
studies have examined the changes in parent-adolescent 
conflict during the next major life transition--the 
progression from late adolescence into early 
adulthood (Moore, 1984; 1987; Smetana, 1989). 
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Perhaps the most representative event that 
characterizes the late adolescent transition is the act of 
leaving home for the first time. While relatively few 
researchers (Sullivan & Sullivan, 1980; Berman & Sperling, 
1991; Holmbeck & Wandrei, 1990) have considered the 
differing outcomes of adolescents who leave home as compared 
to those who choose to remain with their parents, no 
research has yet attempted to document the changes that 
occur in type, frequency, and intensity of parent-adolescent 
conflict before and after the adolescent has left home. 
Similarly, there has been no empirical analysis of the 
correlates of such changes (e.g., parenting style). Many 
researchers have investigated the relation between parenting 
style and several adolescent outcome variables, including 
parent-adolescent conflict (Frankel & Dullaert, 1977; 
Montemayor, 1986; Steinberg, 1990), but these issues have 
been considered exclusively during the early adolescent 
period. 
This review of the literature will show that there is 
reason to expect that adolescents will vary in the type and 
intensity of conflict they engage in with their parents both 
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prior to, and following, their departure from home, and that 
these differences will be directly related to their parents' 
style of parenting. It is vital that these issues be 
investigated in order to understand the continuing role of 
these factors in adolescent development. In order to 
support these assertions, an examination of the literature 
in three areas is necessary: 1) studies of early and late 
adolescent parent-child conflict, 2) parenting style 
studies, and 3) studies of home-leaving. The proposed study 
is concerned with the nature of the changes in parent-
adolescent conflict before and after the adolescent leaves 
home, and the differences in conflict as a function of 
parenting style. 
PART I, CHAPTER 2 
REVIEW OF THE LITERATURE 
Studies of Parent-Adolescent Conflict 
Much has been written about parent-adolescent conflict 
over the years, and a great deal of that literature has been 
devoted to investigating the argument, which is based on 
psychoanalytic theory, that adolescence is a time of storm 
and stress and a period of upheaval within the family (Blos, 
1970, A. Freud, 1958, and Josselyn, 1954). Anna Freud 
(1958) viewed conflict as an inevitable occurrence during 
adolescence, and further stated that a lack of such turmoil 
is abnormal, as this disturbance is considered to be a 
natural part of the growth process. Similarly, Blos (1970) 
asserts that these disturbances appear as the transition 
from the latent stage into the genital stage occurs. The 
onset of puberty brings with it many emotional and 
cognitive, as well as physical, changes. Josselyn (1954) 
believes that these changes lead to behavior that is 
characteristically moody and unpredictable. 
This position has been called into question by 
researchers and scholars such as Stanton (1974) and Oldham 
(1978), and more recently, Montemayor (1983). These 
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investigators have suggested that while relatively minor 
perturbations do occur during early adolescence, very rarely 
do serious conflicts arise between adolescents and parents, 
except in cases where psychiatric problems are preexistent. 
Most frequently, conflicts that arise revolve around such 
normal, everyday issues as chores, personal hygiene, 
friends, and the like (Montemayor, 1983). In fact, 
adolescents rarely argue with their parents about "such 
'hot' topics as sex, drugs, religion, or politics" 
(Montemayor, 1983, p. 91). It seems evident from these 
studies that the content of most parent-adolescent 
arguments, or conflicts, is focused on everyday concerns, 
rather than on more substantive issues. 
Why is there such a disparity in the literature? One 
proposed explanation is that conflict may be defined 
somewhat differently by various researchers. In other 
words, it is possible that these two camps are actually 
discussing two or more distinct types of conflict (Roll, 
1980). Roll (1980) suggests two matrices, one continuous 
and one fleeting. Fleeting refers to episodic conflict, 
while continuous refers to conflict that is ongoing. In 
both matrices, there are two dimensions: internal/external 
and self-defined/other-defined. Internal refers to 
intrapsychic conflict, or that which occurs within the 
individual, while external refers to conflict between the 
individual and environmental agents. Self-defined conflict 
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is that which the adolescent perceives, and other-defined 
refers to conflict which is perceived by others, but of 
which the adolescent is unaware. Therefore, within each 
matrix, four types are defined, constituting eight types in 
all. Roll (1980) asserts that most of the psychoanalytic 
theorists, including Anna Freud, primarily deal with Type A 
conflict, or fleeting, internal, and self-defined conflict. 
In contrast, most researchers who are of the opinion that 
conflict is comprised primarily of outward behavior, as 
represented by Stanton, are discussing those types of 
conflicts that fall within either Type B or Type D conflict. 
Type B conflict is that which is fleeting, external, and 
self-defined, and Type D is conflict that is fleeting, 
external, and other-defined. The main differentiating 
factor appears to fall along the internal/external 
dimension: Internal conflict is characterized by such 
internal states as anxiety, self-esteem, and depression, as 
opposed to external, or outwardly expressed conflict, which 
manifests itself in such behaviors as anti-social 
activities, sexual acting out, or inappropriate social 
relations. If this is an accurate assessment of the 
differences between the two viewpoints, it is reasonable to 
assume that there are not two opposing camps, but rather two 
separate views of conflict. What is called for then are 
clear operational definitions of conflict at the outset of 
each study. With this in mind, it becomes necessary to look 
7 
at the various types of fleeting conflict that occur for 
adolescents, and to examine the differences between them. 
This study will focus on those types of conflict that are 
what Roll has termed Type B and Type D conflicts, 
specifically those that are fleeting, external, and self-
defined (i.e., adolescent report), and those that are 
fleeting, external, and other-defined (i.e., mother report). 
Another attempt at reconciliation of the two opposing 
views of adolescence as primarily conflictual or harmonious 
is presented by Montemayor (1986). In a review of the 
literature, Montemayor (1986) asserts that both of these 
definitions of conflict are misdirected, and that conflict 
within the family should be viewed from the ecological 
context in which it occurs. In support of this, Montemayor 
(1986) found three different types of process variables that 
are relevant: (1) communication/problem-solving styles; (2) 
child/adolescent management techniques; and (3) the exchange 
between the parent and adolescent of both positive and 
negative behaviors. The general conclusions that are drawn 
are that ineffective parents are poor monitors of their 
children's activities, use both punishment and reward 
inconsistently and ineffectively, and allow conflicts to 
escalate into serious difficulties. 
Many family variables have been explored as a means of 
explicating the prevalence and ubiquity of parent-adolescent 
conflict, including the interaction between the adolescent's 
gender and the parent's gender (Wierson, Armistead, 
Forehand, Mccombs Thomas, & Fauber, 1990), divorce and 
parental conflict (Fauber, Forehand, Mccombs Thomas, & 
Wierson, 1990; Proulx & Koulack, 1987), ethnicity 
(Rosenthal, 1984), and parenting style (Steinberg, 1990). 
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Studies of parent-adolescent conflict during late 
adolescence are rare, although the results of the existing 
research indicate that conflict reaches a peak during early 
adolescence and slowly declines over time, so that levels of 
conflict are significantly lower following the adolescent's 
departure from home (Montemayor, 1983; Sullivan & Sullivan, 
1980). These findings seem logical if one considers that 
the child is no longer in the home, and therefore is no 
longer under the direct supervision of the parents. While 
it seems probable that conflict still occurs after the 
adolescent leaves home, there may be a change in the issues 
that stimulate conflict. In accordance with these 
implications, it is important to consider longitudinally the 
changes that occur within families, rather than focusing 
exclusively on the differences between families. Similarly, 
it may be more useful to consider the changes in the content 
of the disagreements and their heatedness, as opposed to the 
frequency with which they occur. 
Parenting Style Studies 
Parenting style has been studied extensively, and 
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discussions of the relation between parenting style and 
adolescent outcome have been important within this 
literature. Many outcome variables, such as school 
achievement, psychosocial maturity, self-esteem, and parent-
adolescent conflict, as well as others, have been found to 
be related to parenting style. 
Summarizing the work of Baumrind (1967; 1973) and 
others, Maccoby and Martin (1983) proposed four patterns of 
parenting based on two dimensions: demandingness and 
responsiveness. Demandingness, or firm control (Schaefer, 
1965), refers to the extent to which parents attempt to 
exert some control over the child's behavior through 
supervision of activities, discipline, and encouragement of 
mature behavior that is accepted by society. 
Responsiveness, or level of warmth and acceptance, refers to 
the parents' attempts to be supportive of the child and to 
be attuned to the individual needs of the child. Maccoby 
and Martin (1983) employ two dimensions to create four 
parenting styles: authoritative (high demandingness, high 
responsiveness), authoritarian (high demandingness, low 
responsiveness), indulgent (low demandingness, high 
responsiveness), and neglectful (low demandingness, low 
responsiveness). In a study designed to test Maccoby and 
Martin's conceptualization of parenting styles, Lamborn, 
Mounts, Steinberg, & Dornbusch (1990) compared high-school 
adolescents on four outcome variables: psychosocial -
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development, school achievement, internalizing problems, and 
externalizing problems. Based upon adolescents' 
classification of their parents into one of the four 
parenting styles proposed by Maccoby and Martin (1983), the 
results indicated that, as expected, adolescents raised in 
authoritative homes consistently performed better across all 
four domains, while adolescents from neglectful homes 
performed more poorly across domains than their peers. 
Perhaps of more interest were the outcomes of 
adolescents raised in authoritarian and indulgent homes. 
While children from authoritarian homes seem to perform 
fairly well in areas that measure obedience and conformity, 
and seem to have a strong work ethic, they appear to be more 
depressed, experience more somatic difficulties, and have 
poorer self-images than their peers. On the other hand, 
adolescents raised in indulgent homes seem to fare quite 
well in the social competence arena, and also evidence a 
strong work ethic. This work ethic, in contrast to that 
possessed by authoritarian-reared children, seems to be 
accompanied by a sense of self-confidence and a general lack 
of psychological distress. The primary difference between 
these adolescents and those from authoritative homes appears 
in the realm of deviant activity, especially drug and 
alcohol use and school misconduct among indulgently-reared 
adolescents. These findings are particularly interesting 
because they seem to indicate that the dimension of-warmth 
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and acceptance that is inherent within the conception of 
both the authoritative and indulgent parenting styles 
contributes to the ability of the adolescent to succeed in 
the social domain and to develop a positive self-concept. 
Furthermore, it seems evident that the dimension of 
firm control contributes to the adolescent's development of 
a strong work ethic and conformity to adult society and 
standards, as demonstrated in the authoritative and 
authoritarian parenting styles. Similarly, the distinction 
between indulgent and neglectful parenting styles is 
particularly pertinent if one considers that, in the past, 
these two styles of parenting have been considered together 
under the rubric "permissive." This separation into two 
independent categories of parenting seems to be warranted by 
the data, which indicates that the children of permissive 
parents have much better overall outcomes than do children 
of neglectful parents, where the distinguishing feature 
appears to be the higher degree of warmth evidenced in the 
indulgent household. 
Another study conducted by Bartle, Anderson, and 
Sabatelli (1989) found that, for female adolescents, higher 
levels of individuation were found when mothers were 
reported to have an authoritative style of parenting. This 
finding was supportive of the notion that mother's emotional 
support, combined with her encouragement of autonomous 
decision-making on the part of the adolescent, fosters a 
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smooth transition into adolescence and furthers the process 
of individuation. 
In a longitudinal study that assessed children from 
three years of age through young adulthood, Vicary and 
Lerner (1986) examined parenting practices and adolescent 
drug use. Results implicated several parenting factors, 
including parental conflict, restrictive discipline, 
inconsistent discipline, and maternal rejection as being 
associated with later alcohol and marijuana use among their 
adolescent children. These findings are of particular 
interest because they indicate that parenting practices in 
early childhood may have lasting effects upon children, 
actually discriminating between those adolescents who used 
drugs by the age of sixteen or older. Of course, an 
alternative hypothesis might be that the parents' continued 
poor parenting practices had a cumulative effect that 
increased their adolescents likelihood of using drugs. 
Another longitudinal study that was conducted to examine the 
hypothesis that a causal relationship exists between the 
authoritative parenting style and academic achievement 
(Steinberg, Elmen, and Mounts, 1989) found that 
authoritative parenting facilitates, rather than merely 
accompanies, adolescents' academic success. This study 
focused on adolescents between the ages of eleven and 
sixteen, and adolescents were followed up one year following 
the initial data collection. These investigators found that 
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when the three primary components that comprise 
authoritative parenting were considered separately, all 
three, parental acceptance, psychological autonomy, and 
behavioral control, made independent contributions to school 
achievement in adolescents. This study provides evidence 
for a direct causal relationship, allowing for the rejection 
of alternative hypotheses that implicate adolescent's school 
performance as a possible cause of the parents' style of 
parenting. Therefore, based upon the findings mentioned 
above, we can tentatively conclude not only that parenting 
style, as conceived of by Baumrind (1967; 1971), and later 
by Maccoby and Martin (1983), is related to adolescent 
outcome, but that parenting style also seems to be a causal 
factor. 
Frankel and Dullaert (1977) interviewed college 
students to determine if adolescent rebellion, defined as 
"those acts which the adolescent manifests which are KNOWN 
to be contrary to standards laid down by the parents and by 
society" (Frankel and Dullaert, 1977, p. 229), was found 
across disciplinary styles. This was not supported by the 
analyses, which indicated that twenty-five percent of the 
sample manifested moderate to high rebelliousness, and all 
of these adolescents came from homes where parents evidenced 
moderate to high levels of control. Additionally, the 
remaining seventy-five percent of adolescents evidenced 
little or no rebelliousness, and were evenly distributed 
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across all disciplinary styles. It can be concluded from 
these findings that parental control appears to play an 
important role in conflictual relationships with 
adolescents, although it is still unclear whether parental 
acceptance and warmth play a part in this relationship as 
well. 
Steinberg (1990) has further suggested that parenting 
style plays a crucial role in all aspects of adolescent 
psychological development, including the parent-adolescent 
relationship and parent-adolescent conflict. As discussed 
earlier (seep. 7), Montemayor (1986) found that 
child/adolescent management techniques seemed to be related 
to parent-adolescent conflict. Child/adolescent management 
techniques encompass monitoring of the child's activities 
and discipline, which corresponds to the control factor in 
Baumrind's (1968) authoritative parenting style. Montemayor 
concludes that this variable, along with supportive 
communication and good problem-solving skills, which 
correspond to the warmth dimension in Baumrind's paradigm, 
appears to foster good parent-adolescent relations and 
relatively low levels of conflict. 
Home-Leaving Studies 
Much of the adolescence literature has focused on the 
period of early adolescence. The dramatic physiological 
changes during puberty, as well as adolescents' rapidly 
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developing cognitive abilities, act as catalysts for the 
adolescent's transition from childhood into adolescence. 
Another important life transition occurs when the older 
adolescent is faced with the prospect of leaving the 
parental home for the first time. This clearly marks a new 
phase in the adolescent's life, and provides a launching pad 
for imminent adulthood. This transition into the next stage 
of life, the act of leaving home, provides the context for 
the changes that occur within the parent-adolescent 
relationship, particularly as they relate to conflict. 
Several researchers have studied the event of home-
leaving for the adolescent. The classic study of this kind 
was conducted by Sullivan and Sullivan (1980). They 
assessed two groups of adolescents, one group of college 
students who had left home to live at college, and one group 
who chose to continue living at home and commuted to 
college. They compared these adolescents on several 
variables, including affection for parents, communication 
with parents, general satisfaction, and independence in 
relation to their parents. Both groups of adolescents were 
assessed while still in high school and again after having 
left home. Increases on all variables were found for home-
leavers, indicating that this voluntary separation allowed 
adolescents to gain increasing independence from parents 
while still maintaining close attachments to them. 
In a study designed to examine the hypothesis put forth 
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by Sullivan and Sullivan (1980) that home-leaving is an 
adaptive process that facilitates development and improves 
parent-adolescent relations, Holmbeck & Wandrei (1993) found 
that boarders and commuters differed very little with regard 
to adjustment and parent-adolescent functioning. Rather, 
the findings indicated that factors such as the personality 
of the adolescent and the adolescent's separation status 
were more predictive of the adolescent's adjustment. 
Moore and Hatch (1982) looked at adolescent home-
leaving as a function of parental divorce and found that 
there were two factors that were of primary importance in 
determining whether the home-leaving was troubled or 
untroubled: "emotional separation" and "personal control". 
Emotional separation refers to feelings of emotional 
detachment from parents, while personal control refers to a 
sense of having some degree of control over one's life, as 
evidenced by, for example, the ability to make decisions 
concerning one's own life. In studies conducted to extend 
these findings, Moore and Hatch (1982) found eight 
differentiated clusters that seem to indicate to the 
adolescent that he or she has effectively left home. The 
subjects for these studies were college students who had 
left home to attend school. The indicators posited were: 
Personal Control, Economic Independence, Residence, Physical 
Separation, School Affiliation, Dissociation, Emotional 
Separation, and Graduation. 
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The eight factors cited by Moore and Hotch (1982) 
represent the conceptually-derived items indicated by the 
adolescents in the study. In a follow-up study, Moore and 
Hotch (1983), conducted a factor analysis to determine if 
these eight factors are indeed the indicators that 
adolescents view as most important in determining if they 
have left home, and they were therefore asked to rate each 
item from each of the eight clusters on attainment and 
importance. The results appear to implicate the 
psychological factors (e.g., Personal Control) as most 
important to adolescents. The two factors that were both 
most important and viewed most favorably were Personal 
Control and Economic Independence, while the least important 
and least favorably viewed were Dissociation and Emotional 
Separation. Although no gender differences were found in 
this study, the authors believe that this finding might be 
due to their particular sample, and may not necessarily be 
true of the population in general. 
Anderson and Fleming (1986) similarly found that for 
adolescents leaving home, four of the Moore and Hotch 
factors were pertinent: Economic Independence, Separate 
Residence, Personal Control, and Emotional 
Attachment/Dissociation. All four of these indicators were 
predictive of both ego identity and college adjustment, 
although the strongest effects were found for Separate 
Residence and Personal Control (also see Moore, 1987). 
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Rice, Cole, and Lapsley (1990) conducted a study to 
explore the relation between family cohesion and separation-
indi viduation and their ability to predict college 
adjustment. A factor analytic study of the concept of 
separation-individuation revealed that it was comprised of 
two factors: positive separation feelings and independence 
from parents. Their findings indicate that "positive 
separation feelings" is the best predictor of college 
adjustment. Another study looking at family structure, 
psychological separation, and college adjustment (Lopez, 
Campbell, and Watkins, 1988) found that both marital 
distress and inappropriate family structure were related to 
conflicted and distant relations for males and conflicted 
and dependent relations for females. The findings from the 
home-leaving studies indicate that there are several factors 
that adolescents deem important in their determination of 
their home-leaving status (Moore & Hotch, 1982; 1983). The 
factors found to be most relevant were Economic 
Independence, Separate Residence, Personal Control, and 
Emotional Attachment, and they were predictive of later 
college adjustment (Anderson & Fleming, 1986). Further, 
Rice, Cole, and Lapsley (1990) found that "positive 
separation feelings" was the best predictor of college 
adjustment. 
That leaving home is a potentially stressful transition 
for adolescents is apparent, and much has been learned about 
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the factors that adolescents consider to be important in 
determining their home-leaving status. It seems, however, 
that these factors point to more than merely a change in 
residence, and include items typically associated with 
separation from parents, independence, and autonomy. These 
factors and their relation to parenting style and parent-
adolescent conflict will be the focus of the present study. 
Integration of the Three Domains of Research 
The preceding literature review suggests that the 
nature of parent-adolescent conflict is related to the 
parenting style employed by the adolescent's parents, and 
that the type and frequency of conflict engaged in by 
parents and their adolescents change as the adolescent 
moves through the late adolescent transition of leaving 
home. As has been stated, it is expected that conflict 
between parents and adolescents will be related to parenting 
style, as level of parental warmth and control appear to be 
related to type and frequency of conflict. In turn, the 
content and frequency of these conflicts are expected to 
change and evolve throughout the transition from living with 
one's parents to living on one's own. 
The three literatures discussed here all provide 
evidence for the view that the relationship between parents 
and their adolescents has a direct bearing upon that 
adolescent's further development and adjustment. Similarly, 
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it is apparent that while many different terminologies and 
ideologies are represented both within and across these 
three domains, several common themes emerge. Intuitively, 
it seems logical that parenting style, or simply the way in 
which parents monitor, discipline and communicate with their 
child, will affect how that child functions both within the 
family and in social situations outside of the family. The 
manner in which parenting style affects, and is affected by, 
adolescent development is what seems to be a more relevant 
question. 
It is generally accepted that major life transitions 
are stressful, and different people react differently to 
these stressors. While the pubertal transition from 
childhood into early adolescence has been studied at length, 
the late adolescent transition of leaving home has only 
recently been tackled. While it is recognized that 
parenting style is related to the level and quality of 
functioning during early adolescence, little is known about 
the relation between parenting style and parent-adolescent 
relations during the late adolescent period. 
Finally, the ongoing debate about the storm and stress 
view of adolescence seems to be somewhat misguided. Perhaps 
the debate stems more from the semantic differences between 
studies than from true disparities between findings. As 
Montemayor suggests, although the original theories of storm 
and stress have been refuted by more recent findings, 
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"perhaps in our attempt to be modern and repudiate this view 
we have lost sight of the fact that conflict is a part of 
any relationship ... " (Montemayor, 1983, p. 98). Therefore, 
the purpose of the present research proposal is to examine 
parenting style as an important contributing factor to 
parent-adolescent conflict, while bearing in mind the 
dramatic developmental transitions that impact upon the 
individual. It is imperative that work such as this be 
conducted not only with young adolescents, but also with 
older adolescents, in order to explicate the continuing 
interactions between parenting style and conflict, and the 
changes that occur between them over the lifespan. 
Limitations of Past Research 
One limitation that is evident in many of the studies, 
and which reduces the generalizability of the findings, is 
the absence of parent report (e.g., Bartle, Anderson, & 
Sabatelli, 1989; Dornbusch et al., 1987; Lopez, Campbell, & 
Watkins, 1988; Moore, 1987; and Steinberg, Elmen, & Mounts, 
1989). While it can be argued that the adolescent's 
perception of conflict and her or his parents' style of 
parenting may be more pertinent to the adolescent's 
experience, it provides only one source of information about 
what may actually be happening within the family. Future 
research should examine the similarities and disparities 
between adolescent and parent report. The proposed.research 
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will focus both on adolescent and parent report. 
Furthermore, it seems crucial that researchers who delve 
into developmental issues consider the importance of 
collecting both short- and long-term longitudinal data. In 
the current literature, there is a notable absence of such 
studies (e.g., Berman & Sperling, 1991; Moore, 1987; 
Silverberg & Steinberg, 1987; and Smith & Forehand, 1986). 
Without such data, it is impossible to determine a 
directional relation between the variables under 
consideration. This is vital information to obtain if 
effective interventions for distressed adolescents and their 
parents are to be developed. In line with this, the 
proposed study will follow students and their parents 
throughout the students' college careers. 
CHAPTER 3 
HYPOTHESES 
1) It was anticipated that the frequency of parent-
adolescent conflict would change as a function of the 
adolescent's residence. It was expected that adolescents 
who continue to live at home would experience an increase in 
the frequency of conflict, while adolescents who choose to 
live away from home would experience a decrease in the 
frequency of conflict. 
2) It was anticipated that the parenting style of the 
adolescents' parents would influence the amount of conflict 
that the adolescents engage in with their parents. 
Specifically, it was expected that adolescents of 
Authoritative parents will have already developed decision-
making skills, and their parents will presumably be more 
willing to grant their adolescent the independence required 
to make the transition from adolescence into adulthood. 
Therefore, in Authoritative families, conflict was expected 
to decrease over time. 
3) It was expected that adolescents from Authoritarian 
homes would experience an increase in conflict. For these 
adolescents, it was expected that, because these 
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adolescents have not had the experience of making their own 
decisions or choices without the direction of their parents, 
they would begin to do so after beginning college. 
Authoritarian parents will no longer feel in control of 
their adolescent's actions, and therefore disputes over the 
adolescent's behavior were expected to increase. Further, 
it was predicted that for adolescents from authoritarian 
households who left home to attend college, there would be a 
greater increase in conflict than for those adolescents from 
authoritarian households who continued to live at home. 
4) Adolescents from Permissive and Neglectful homes were 
expected to experience a slight decrease in the amount of 
conflict with parents if they have left home, but there was 
not expected to be a difference if the adolescent continued 
to remain in the home, as issues of control are not a focus 




A group of 966 high school graduates was recruited from 
a list of students who had accepted admission for the 
upcoming fall semester at a moderate-sized Jesuit university 
in a large urban area in the midwest. Please refer to Table 
1 for detailed demographic information. 
Procedure 
Each student was contacted by mail regarding 
participation in the present study. Enclosed within each 
packet was an informed consent form that briefly describes 
the study, as well as two sets of questionnaires, one to be 
completed by the adolescent, and one to be completed by the 
adolescent's mother. Follow-up reminder postcards were sent 
two weeks following the initial mailing to promote maximum 
compliance. Further, students were informed that they would 
receive five dollars remuneration upon receipt of the two 
sets of questionnaires, and would be paid an additional five 
dollars for continued participation during the fall 
semester. The same procedure was followed at Time 2. 
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Of the original 966 students contacted at Time 1, 311 
students and mothers (32%) returned complete questionnaires. 
At Time 2, 223 students and mothers (72% of the Time 1 
respondents) returned both questionnaires. Twenty-seven 
participants were eliminated from the study due to 
incomplete data or because a reporter other than the 
adolescent's mother responded. Thus, a total of 196 
students and mothers who participated at both Time 1 and 
Time 2 were included in the study. Such a response rate 
corresponds to rates cited by Miller (1991), who reports 
that response rates to mail questionnaires are typically 
low, and rarely exceed 50 percent. Specifically, Miller 
(1991) reports that for an initial mailing followed by a 
reminder postcard, response rates are typically between 35 
and 50 percent. Response rates for the present study are 
consonant with these numbers, but may be lowered by the fact 
that some of the students who received the initial mailing 
may have decided not to attend Loyola University Chicago, 
and therefore may not have returned the questionnaires. 
Measures 
Demographics 
A brief demographics questionnaire was administered to 
assess items such as age, gender, ethnicity, socioeconomic 
status, home-leaving status, parents' marital status, and 




The Parent-Adolescent Conflict (PAC) questionnaire is a 
fifteen item scale, developed by the author, to determine 
whether or not certain potentially conflictual issues have 
been discussed within the family in the past two weeks, and 
if so, the "heatedness" of the discussion. The PAC 
questionnaire is scored in the direction of greater parent-
adolescent conflict. The format of the questionnaire is 
based upon the Parent-Adolescent conflict (PAC) 
questionnaire (Steinberg, 1987), used for assessing 
conflictive issues for early adolescents and their parents. 
The topics covered in the present scale were chosen based 
upon pilot data obtained from 154 freshmen college students. 
Students were administered a form comprised of three open-
ended questions regarding issues about which the adolescents 
argued with their parents before college, during college, 
and those issues which were never discussed. The five most 
frequently mentioned topics within each category were used 
to compose the current questionnaire. 
For each item on the PAC questionnaire, three responses 
were required: (1) whether or not the topic was discussed 
in the past two weeks, (2) if so, how many times it was 
discussed, and (3) how heated the discussion(s) was/were. 
The "heatedness" of the discussion was rated on a s-point 
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Likert-type scale from calm = 1 to angry = 5. For each item 
that was endorsed as having been discussed within the past 
two weeks, the conflictual or nonconflictual nature of the 
discussion was determined by the report of "heatedness." If 
the "heatedness" was reported to be greater than one on the 
Likert-type scale, the item was determined to be conflictual 
for the respondent. The conflict score for each item was 
determined by the sum of the frequency of conflicts for each 
item, and the Total Conflict score for the scale was 
determined by the sum of the frequency of all conflicts. 
For the present study, the reliability of the PAC scale for 
late adolescence was satisfactory for both adolescent and 
mother report (see Table 2). 
Parent-Adolescent Attachment 
The Parental Relationship Questionnaire (PRQ; Kenny, 
1987) was used to assess the degree of attachment between 
parents and their adolescents. The PRQ measures such 
qualities as parental availability, understanding, 
acceptance, respect for individuality, facilitation of 
independence, adolescents' interest in and response to 
reunions with parents, adolescents' help-seeking behavior, 
and satisfaction with parental help, and is scored in the 
direction of greater parental warmth and attachment. This 
55 item, Likert-type scale measures attachment to mother 
(alpha= .95) and attachment to father (alpha= .95), 
separately (Holmbeck & Wandrei, 1993). See Table 2 for 
reliability data for the present study. 
Family Decision Making 
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Decision making patterns within the family was assessed 
using the author's version of the Steinberg Decision Making 
Questionnaire (SDMQ; Steinberg, 1987; alpha= .78), adapted 
for older adolescents (see Table 2 for reliability data for 
the present study). The fifteen areas for decision making 
were determined from pilot data, as discussed above with 
regard to the Parent-Adolescent Conflict (PAC) scale. For 
each item, the adolescent was asked to indicate whether 
their parents dictate how they should behave, ask the 
adolescent's opinion and have the final say on the matter, 
give the adolescent their opinion but let the adolescent 
have the final say on the matter, or leave the decision 
entirely up to the adolescent. The SDMQ is scored in the 
direction of greater parental control. 
Parenting Style 
Parenting style of the parents were determined through 
the use of the two questionnaires just discussed [the PRQ 
(Kenny, 1987) and the SDMQ (Steinberg, 1987)). The PRQ 
(Kenny, 1987) was used as a measure of parental warmth and 
the SDMQ was used as a measure of control. In order to 
facilitate the interpretation of the findings, parent and 
30 
adolescent reports of warmth and control for Time 1 were 
combined and a ~ score computed. Parenting style was 
determined by using a median split of the warmth and control 
scales. 
Parents were classified with respect to parenting style 
on the basis of both their degree of warmth, and their 
degree of control, as determined by the methods discussed 
above. Parents who scored high (above the median) on both 
measures were classified as Authoritative (high control, 
high warmth), and those who scored low on both measures were 
classified as Neglectful (low control, low warmth). Parents 
who scored high on control, but low on warmth, were 
classified as Authoritarian, while parents scoring low on 
control and high on warmth were classified as Permissive. 
PART II, CHAPTER 5 
RESULTS 
Adolescent Demographics 
As can be seen in Table 1, most students who 
participated in the study (total n = 196) were 18 years old 
(n = 111; mean= 17.58, SD= .53), with ages ranging from 16 
to 19 years of age at Time 1. Most adolescents who 
participated were female (77.6 %), and most were Caucasian 
(83.2 %), and reported that they were from intact, natural 
two-parent households (79.1 %). Twenty-two adolescents 
(11.2 %) reported that their parents were divorced, and that 
they lived in a single-parent household with their mothers. 
Based on mother report of family income, most participants 
had a yearly family income of $30,000 to $60,000 (37.3 %), 
although 12.2 % reported their yearly family income as 
above $100,000. These data are consistent with demographics 
of students who attend Loyola University of Chicago, 
although it is clear that females are overrepresented and 
minority students appear to be underrepresented in the 
study. According to data provided by the Office of 
Admissions at the University (1992), freshman students are 




As can be seen in Tables 3, 4, 5, 6, and 7, 
correlations among scales, based on both mother and 
adolescent report indicate that higher levels of parental 
control, as measured by the Steinberg Decision Making 
Questionnaire (SDMQ), are associated with higher levels of 
parent-adolescent conflict, as measured by the Parent-
Adolescent Conflict questionnaire (PAC). These findings are 
consistent across both parent and adolescent report as well 
as time (pre-college versus college). Similarly, higher 
levels of parental warmth, as measured by the Parental 
Relationship Questionnaire (PRQ for both Mother and Father) 
and the Relationship Questionnaire (RQ; which is completed 
by the student's mother), is associated with lower levels of 
parent-adolescent conflict (as measured by the PAC). 
Tables 4, 5, 6, and 7 also reveal that the correlations 
between Time 1 and Time 2 for each individual scale are 
highly stable over time. Moreover, the correlations between 
mother report and adolescent report on dimensions of warmth, 
control, and conflict are highly correlated, and the 
correlations are somewhat higher than those between 
adolescent report and mother's report of father. As 
expected, mothers seem to be better reporters of their own 
parenting behavior than of the father's parenting behavior. 
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Tests of Hypotheses for Adolescent Report of Conflict 
In this section, multivariate findings will first be 
reviewed for each conflict item separately. Subsequently, 
these findings will be discussed with reference to the 
hypotheses in the last section. To test the hypotheses, 
three-way repeated measures MANOVAs were conducted with 
conflict items as dependent variables, homeleaving status 
and parenting style as the two between subject variables, 
and time (pre-college versus college) as the only within 
subject variable. All two-way and three-way interactions 
were tested. Significant effects were followed up with 
univariate and post-hoc analyses. 
Item 1 
Item one concerns conflict over how the adolescent 
spends his/her money. MANOVA findings revealed a main 
effect for parenting style and a two-way interaction for 
homeleaving status and time (pre-college versus college) as 
reported by adolescents (see Table 8). For the parenting 
style main effect, a one-way ANOVA and Duncan post-hoc tests 
revealed that adolescents from authoritarian households CM = 
1.37) reported more conflict over how they spent their money 
than adolescents from other households [M (indulgent) = 
.34; M (neglectful) = .47; M (authoritative= .48)]. For 
the homeleaving status and time interaction, a repeated 
measures t-test revealed that adolescents who left home to 
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attend college reported fewer conflicts over this issue 
after beginning college (M = .43) than they did prior to 
attending college (M = .96; t (145) = 4.10, R ~ .001). No 
such change occurred for adolescents who did not leave home 
to attend college (pre-college (M = .52); college (M = .67; 
t (45) = -.52, R NS]. 
MANOVA findings revealed main effects for parenting 
style and time (pre-college versus college) for this issue 
as reported by mothers (see Table 9). For the parenting 
style main effect, a one-way ANOVA and Duncan post-hoc tests 
revealed that mothers from authoritarian households (M = 
.95) reported more conflict over how their children spent 
their money than mothers from neglectful or permissive 
households [M (neglectful) = .15; M (indulgent) = .25). 
Reports of conflict by mothers from authoritative households 
(M = .55) did not differ significantly from reports of 
conflict by mothers from other households. For the time 
main effect, a repeated measures t-test revealed that 
mothers reported fewer conflicts over this issue after their 
children began college (M = .29) than prior to their 
children attending college [M = .65; t (188) = 3.20, R < 
.01). 
Item 2 
Item two concerns conflict over what time the 
adolescent comes in at night. MANOVA findings revealed main 
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effects for parenting style and time (pre-college versus 
college) as reported by adolescents (see Table 8). For the 
parenting style main effect, a one-way ANOVA and Duncan 
post-hoc tests revealed that adolescents from authoritarian 
households (M = 1.49) reported more conflict over what time 
they come in at night than adolescents from other households 
[M (indulgent) = .30; M (neglectful) = .56; M 
(authoritative) = .61)]. For the time main effect, a 
repeated measures t-test revealed that adolescents reported 
fewer conflicts over this issue after beginning college (M = 
.26) than prior to attending college [M = 1.22; ~ (192) = 
5.53, R ~ .001]. 
MANOVA findings revealed main effects for both 
parenting style and time (pre-college and college) for this 
issue as reported by mothers, as well as a two-way 
interaction for parenting style and time (see Table 9). For 
the parenting style main effect, a one-way ANOVA and Duncan 
post-hoc tests revealed that mothers from authoritarian 
households (M = 1.03) reported more conflict over what time 
their children came in at night than mothers from other 
households [M (indulgent) = .14; M (authoritative) = .21; M 
(neglectful) = .27]. For the time main effect, a repeated 
measures t-test revealed that mothers reported fewer 
conflicts over this issue after their children had begun 
college (M = .14) than prior to attending college [M = .68; 
~ (189) = 4.12, R ~ .001]. For the parenting style· and time 
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interaction, a repeated measures t-test revealed that 
mothers from authoritarian households report fewer conflicts 
over this issue after their children have begun college CM = 
.35) than prior to their attending college [M = 1.71: ~ (47) 
= 3.37, R ~ .01]. No significant differences were found for 
authoritative, indulgent, or neglectful households. 
Item 3 
Item three concerns conflict over how the adolescent is 
doing in school. MANOVA findings revealed main effects for 
both parenting style and time (pre-college versus college) 
as reported by adolescents (see Table 8). For the parenting 
style main effect, a one-way ANOVA and Duncan post-hoc tests 
revealed that adolescents from authoritarian households CM = 
.87) reported more conflict over how they were doing in 
school than adolescents from neglectful or indulgent 
households [M (neglectful) = .18: M (indulgent) = .21]. 
Reports of conflict by adolescents from authoritative 
households CM = .53) did not differ significantly from 
reports of conflict by adolescents from other households. 
For the time main effect, a repeated measures t-test 
revealed that adolescents reported increased conflict over 
this issue after beginning college CM = .80) than prior to 
attending college [M = .11; ~ (194) = -5.08, R ~ .001]. 
There were no significant main effects or interactions for 
mothers' reports of conflict. 
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Item 4 
Item four concerns conflict over how much time the 
adolescent spends at work. MANOVA findings revealed a main 
effect for parenting style as reported by adolescents (see 
Table 8). A one-way ANOVA and Duncan post-hoc tests 
revealed that adolescents from authoritarian households (M = 
.56) reported more conflict over how much time they spend at 
work than adolescents from other households CM (indulgent) = 
.12; M (authoritative) = .12; M (neglectful) = .14]. There 
were no significant main effects or interactions for 
mothers' reports of conflict. 
Item 5 
Item five concerns conflict over what goes on in the 
adolescent's sex life. No significant main effects or 
interactions were found for either adolescent or mother 
report of conflict. 
Item 6 
Item six concerns conflict over the adolescent's 
relationship with his/her girlfriend/boyfriend. MANOVA 
findings revealed a main effect for time (pre-college versus 
college) as reported by mothers (see Table 9). A repeated 
measures t-test revealed that mothers reported fewer 
conflicts over this issue after their children had begun 
college (M = .08) than prior to their attending college CM = 
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1.43; ~ (194) = 3.86, R ~ .001]. There were no significant 
main effects or interactions for adolescents' reports of 
conflict. 
Item 7 
Item seven concerns conflict over whether the 
adolescent should live at home or move out. MANOVA findings 
revealed main effects for both homeleaving status and time 
(pre-college versus college) and a two-way interaction for 
homeleaving status and time as reported by adolescents (see 
Table 8). Although MANOVA findings were significant for the 
homeleaving status main effect, a repeated measures t-test 
revealed no significant differences for this issue between 
adolescents who left home to attend college and those who 
continued to live at home after beginning college. 
Similarly, for the time main effect, a repeated measures t-
test revealed that there was no significant difference in 
number of conflicts adolescents reported engaging in over 
this issue across time (pre-college versus college). 
Finally, for the homeleaving status and time interaction, a 
repeated measures t-test revealed that there was no 
significant difference in number of conflicts over this 
issue across time as reported by adolescents who left home 
to attend college and by those who continued to live at 
home. 
Item 8 
Item eight concerns conflict over the adolescent's 
choice of college. No significant main effects or 
interactions were found for either adolescent or mother 
report of conflict. 
Item 9 
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Item nine concerns conflict over whether the adolescent 
lives in an apartment or a dorm if/when the adolescent 
leaves home. No significant main effects or interactions 
were found for either adolescent or mother report of 
conflict. 
Item 10 
Item ten concerns conflict over whether the 
adolescent uses drugs/alcohol or not. MANOVA findings 
revealed a main effect for parenting style as reported by 
adolescents (see Table 8). A one-way ANOVA and Duncan post-
hoc tests revealed that adolescents from authoritarian 
households (M = .22) reported more conflict over whether or 
not they use drugs/alcohol than adolescents from other 
households [M (indulgent) = .01; M (neglectful) = .04; M 
(authoritative) = .04]. 
Item 11 
Item eleven concerns conflict over how much time the 
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adolescent spends going out socially. MANOVA findings 
revealed main effects for both parenting style and time 
(pre-college versus college) and a two-way interaction for 
parenting style and time as reported by adolescents (see 
Table 8). For the parenting style main effect, a one-way 
ANOVA and Duncan post-hoc tests revealed that adolescents 
from authoritarian households (M = 1.78) reported more 
conflict over how much time they spent going out socially 
than adolescents from other households [M (indulgent) = .21; 
M (neglectful) = .37; M (authoritative) = .63]. For the 
time main effect, a repeated measures t-test revealed that 
adolescents reported fewer conflicts over this issue after 
beginning college CM = .37) than prior to attending college 
[M = 1.14; t (188) = 4.50, R 5 .001]. For the parenting 
style and time interaction, a repeated measures t-test 
revealed that all adolescents, except those from indulgent 
households for whom there was no significant change, 
reported fewer conflicts over this issue after beginning 
college [M (authoritarian) = .90; M (neglectful) = .09]; M 
(authoritative) = .23; than prior to attending college [M 
(authoritarian) = 2.67; t (47) = 3.64, R 5 .001]; [M 
(neglectful) = .65; t (45) = 2.92, R 5 .01]; [M 
(authoritative) = 1.02; t (46) = 2.06, R 5 .05]. 
MANOVA findings revealed main effects for both 
parenting style and time (pre-college versus college) for 
this issue as reported by mothers (see Table 9). For the 
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parenting style main effect, a one-way ANOVA and Duncan 
post-hoc tests revealed that mothers from authoritarian 
households CM = .89) reported more conflict over how much 
time their children spend going out socially than mothers 
from other households (M (authoritative) = .14; M 
(indulgent) = .18; M (neglectful) = .26]. For the time main 
effect, a repeated measures t-test revealed that mothers 
reported fewer conflicts with their children over this issue 
after their children had begun college (M = .15) than prior 
to attending college CM= .58; ~ (186) = 4.59, R ~ .001]. 
Item 12 
Item twelve concerns conflict over the adolescent's 
choice of a career and his/her future goals. Although 
MANOVA findings revealed a main effect for homeleaving 
status, a repeated measures t-test revealed no significant 
differences for this issue between adolescents who left home 
to attend college and those who continued to live at home 
after beginning college. 
Item 13 
Item thirteen concerns conflict over how much time the 
adolescent spends with his/her family. MANOVA findings 
revealed main effects for both parenting style and time 
(pre-college versus college) as reported by adolescents (see 
Table 8). For the parenting style main effect, a one-way 
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ANOVA and Duncan post-hoc tests revealed that adolescents 
from authoritarian households (M = .98) reported more 
conflict over how much time they spent with their families 
than adolescents from other households CM (indulgent) = .13; 
M (neglectful) = .16; M (authoritative) = .38]. For the 
time main effect, a repeated measures t-test revealed that 
adolescents reported fewer conflicts over this issue after 
beginning college (M = .27) than prior to attending college 
(M = .57; ~ (193) = 2.52, R < .05]. 
MANOVA findings revealed main effects for both 
parenting style and time (pre-college versus college) for 
this issue as reported by mothers (see Table 9). For the 
parenting style main effect, a one-way ANOVA and Duncan 
post-hoc tests revealed that mothers from authoritarian 
households (M = .70) reported more conflict over how much 
time their children spend with the family than mothers from 
other households CM (indulgent) = .14; M (neglectful) = .15; 
M (authoritative) = .16]. For the time main effect, a 
repeated measures t-test revealed that mothers reported 
fewer conflicts over this issue after their children had 
begun college (M = .18) than prior to attending college (M = 
.40; ~ (189) = 2.29, R 5 .05]. 
Item 14 
Item fourteen concerns conflict over how much time the 
adolescent spends studying. MANOVA findings revealed main 
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effects for both parenting style and time (pre-college 
versus college) and a two-way interaction for homeleaving 
status and time as reported by adolescents (see Table 8). 
For the parenting style main effect, a one-way ANOVA and 
Duncan post-hoc tests revealed that adolescents from 
authoritarian households (M = .76) reported more conflict 
over how much time they spent studying than adolescents from 
other households [M (neglectful) = .12; M (indulgent) = .20; 
M (authoritative) = .35). For the time main effect, a 
repeated measures t-test revealed that adolescents reported 
more conflict after beginning college (M = .63) than prior 
to attending college (M = .10; t (194) = -4.26, R 5 .001). 
For the homeleaving status and time interaction, a repeated 
measures t-test revealed that both adolescents who left home 
to attend college and adolescents who continued to live at 
home after beginning college reported more conflict over 
this issue after beginning college [M (homeleavers) = .47; M 
(non-homeleavers) = 1.12) than prior to attending college [M 
(homeleavers) = .11; t (147) = -2.82, R 5 .01); [M (non-
homeleavers) = .06; t (46) = -3.43, R 5 .001). 
MANOVA findings revealed main effects for both 
parenting style and time (pre-college versus college) for 
this issue, as well as a two-way interaction for homeleaving 
status and time as reported by mothers (see Table 9). For 
the parenting style main effect, a one-way ANOVA and Duncan 
post-hoc tests revealed that mothers from authoritarian 
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households CM = .33) reported more conflict over how much 
time their children spend studying than mothers from 
neglectful CM= .02) or indulgent CM= .07) households. No 
such difference was noted for mothers from authoritative 
households CM= .19). For the time main effect, a repeated 
measures t-test revealed that mothers reported more conflict 
over this issue after their children had begun college CM = 
.24) than prior to attending college [M = .07; ~ C194) = -
2.05, Rs .05]. For the homeleaving status and time 
interaction, a repeated measures t-test revealed that 
mothers whose children continued to live at home after 
beginning college reported more conflict over this issue 
after they began college CM = .54) than prior to attending 
college [M = .OO; ~ C45) = -2.48, RS .05]. No such 
difference was noted by mothers of children who left home to 
attend college. 
Item 15 
Item fifteen concerns conflict over the adolescent's 
views on politics and social issues. MANOVA findings 
revealed a two-way interaction for parenting style and time 
(pre-college versus college) as reported by adolescents (see 
Table 8). A repeated measures t-test revealed that 
adolescents from indulgent and authoritative households 
reported fewer conflicts over their views on politics and 
social issues after beginning college [M (indulgent) = .10; 
45 
M (authoritative) = .13) than prior to attending college [M 
(indulgent) = .85; ~ (47) = 2.37, R < .05); [M 
(authoritative) = .52; ~ (45) = 2.21, R ~ .05). No such 
differences were found for adolescents from authoritarian or 
neglectful households. 
Support for Hypotheses 
Hypothesis 1 
Hypothesis one predicted that adolescents who continue 
to live at home after beginning college will experience an 
increase in the frequency of conflict, while adolescents who 
live away from home will experience a decrease in the 
frequency of conflict. Significant time (pre-college versus 
college) main effects and homeleaving status and time 
interactions address this hypothesis. The absence of these 
effects indicates a lack of support for hypothesis one. 
There was no support for hypothesis one for items four, 
five, seven, eight, nine, ten, twelve, and fifteen (see 
Table 2 for item topics). Although there was a significant 
MANOVA time (pre-college versus college) main effect for 
item seven, as well as a significant MANOVA homeleaving 
status and time interaction, follow-up analyses revealed no 
significant differences for this issue over time, or between 
adolescents who left home to attend college and those who 
continued to live at home after beginning college. 
For the following items, however, there was a 
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significant MANOVA time main effect: item one (decrease; 
mother report); item two (decrease; adolescent and mother 
report); item three (increase; adolescent report); item six 
(decrease; mother report); item eleven (decrease; adolescent 
and mother report); item thirteen (decrease; adolescent and 
mother report); and item fourteen (increase; adolescent and 
parent report). For the time main effects where there was 
an increase (item three, adolescent report; and item 
fourteen, adolescent and mother report), such findings 
support hypothesis one, insofar as adolescents who continue 
to live at home after beginning college have experienced an 
increase in conflict over these issues. For those time main 
effects where there was a decrease (item one, mother report; 
item two, adolescent and mother report; item six, mother 
report; and item eleven, adolescent and mother report), such 
findings support hypothesis one, insofar as adolescents who 
have left home to attend college have experienced a decrease 
in conflict over these issues. 
For the following items, there was a significant MANOVA 
homeleaving status and time (pre-college versus college) 
interaction: item one, which concerns conflict over how the 
adolescent spends his/her money; and item fourteen, which 
concerns conflict over how much time the adolescent spends 
studying. For item one, findings revealed that adolescents 
who left home to attend college experienced a decrease in 
conflict over this issue, while there was no significant 
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change in the amount of conflict over this issue for 
adolescents who continued to live at home after beginning 
college (adolescent report). For item fourteen, findings 
revealed that both adolescents who left home to attend 
college, and adolescents who continued to live at home after 
beginning college, experienced an increase in conflict over 
this issue (adolescent report). Findings further revealed 
that, for item fourteen, mothers of adolescents who 
continued to live at home after beginning college 
experienced an increase in conflict over this issue, while 
there was no significant change in the amount of conflict 
over this issue for mothers of adolescents who left home to 
attend college (mother report). For the homeleaving status 
and time interaction where there was a decrease for 
adolescents who left home to attend college (item one, 
adolescent report), such findings support hypothesis one. 
Similarly, for those interactions where there was an 
increase for adolescents who continued to live at home after 
beginning college (item fourteen, adolescent and mother 
report), such findings support hypothesis one. 
Hypothesis 2 
Hypothesis two predicted that the authoritative 
parenting style would be related to a decrease in conflict 
over time (pre-college versus college). Significant time 
(pre-college versus college) main effects and parenting 
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style and time interactions address this hypothesis. The 
absence of these effects indicates a lack of support for 
hypothesis one. There was no support for hypothesis two for 
items four, five, seven, eight, nine, ten, and twelve. 
Although there was a significant MANOVA time (pre-college 
versus college) main effect for item seven, follow-up 
analyses revealed no significant differences for this issue 
over time. 
Significant MANOVA time main effects were discussed 
previously (see results for hypothesis one). With regard to 
hypothesis two, time main effects where there was a decrease 
(item one, mother report; item two, adolescent and mother 
report; item six, mother report; and item eleven, adolescent 
and mother report) indicate support for this hypothesis, 
insofar as adolescents from authoritative households have 
experienced an decrease in conflict over these issues. For 
those time main effects where there was an increase (item 
three, adolescent report; and item fourteen, adolescent and 
mother report), such findings do not provide support for 
hypothesis two, insofar as adolescents from authoritative 
households have experienced an increase in conflict over 
these issues. 
For the following items, there was a significant MANOVA 
parenting style and time (pre-college versus college) 
interaction: item two, which concerns conflict over what 
time the adolescent comes in at night; item eleven, ·which 
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concerns conflict over how much time the adolescent spends 
going out socially; and item fifteen, which concerns 
conflict over the adolescent's views on politics and social 
issues. For item two, findings revealed that adolescents 
from authoritative households did not experience a change 
in the amount of conflict over this issue after beginning 
college (mother report). For item eleven, findings 
revealed that adolescents from authoritative households 
experienced a decrease in conflict over this issue 
(adolescent report). For item fifteen, findings revealed 
that adolescents from authoritative households experienced a 
decrease in conflict over this issue (adolescent report). 
For the parenting style and time interactions where there 
was a decrease for adolescents from authoritative households 
(item eleven, adolescent report;, and item fifteen, 
adolescent report), such findings support hypothesis two. 
These findings do not provide support for hypothesis two, in 
that there were no interactions where there was an increase 
for adolescents from authoritative households. 
Hypothesis 3 
Hypothesis three predicted that conflict will increas.e 
over time (pre-college versus college) for adolescents from 
authoritarian households. Further, it was predicted that 
for adolescents from authoritarian households who left home 
to attend college, there would be a greater increase in 
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conflict than for those adolescents from authoritarian 
households who continued to live at home. Significant time 
(pre-college versus college) main effects and parenting 
style and time interactions address the first part of this 
hypothesis. Significant three-way homeleaving status, 
parenting style, and time interactions address the latter 
part of this hypothesis. The absence of these effects 
indicates a lack of support for hypothesis three. 
For the first part of hypothesis three, there was no 
support for items four, five, seven, eight, nine, ten, and 
twelve. Although there was a significant MANOVA time (pre-
college versus college) main effect for item seven, follow-
up analyses revealed no significant differences for this 
issue over time. For the latter part of the hypothesis, 
there were no significant homeleaving status, parenting 
style, and time interactions. 
As discussed previously (see results for hypothesis 
one), there were significant MANOVA time main effects. For 
the time main effects where there was an increase (item 
three, adolescent report; and item fourteen, adolescent and 
mother report), such findings support hypothesis three, 
insofar as adolescents from authoritarian households have 
experienced an increase in conflict over these issues. For 
those time main effects where there was a decrease (item 
one, mother report; item two, adolescent and mother report; 
item six, mother report; and item eleven, adolescent and 
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mother report), such findings do not provide support for 
hypothesis three, insofar as adolescents from authoritarian 
households have experienced an decrease in conflict over 
these issues. 
For the following items, there was a significant MANOVA 
parenting style and time {pre-college versus college) 
interaction: item two, which concerns conflict over what 
time the adolescent comes in at night; item eleven, which 
concerns conflict over how much time the adolescent spends 
going out socially; and item fifteen, which concerns 
conflict over the adolescent's views on politics and social 
issues. For item two, findings revealed that adolescents 
from authoritarian households experienced a decrease in the 
amount of conflict over this issue after beginning college 
{mother report). For item eleven, findings revealed that 
adolescents from authoritarian households experienced a 
decrease in conflict over this issue {adolescent report). 
For item fifteen, findings revealed that adolescents from 
authoritarian households did not experience a change in the 
amount of conflict over this issue (adolescent report). 
These findings did not support hypothesis three, in that 
there were no parenting style and time interactions where 
there was an increase for adolescents from authoritarian 
households. For those interactions where there was a 
decrease for adolescents from authoritarian households (item 
two, mother report; and item eleven, adolescent report), 
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versus college) interactions were discussed previously (see 
results for hypothesis three). These findings did not 
provide support hypothesis four, in that there were no 
homeleaving status and time interactions where there was a 
decrease for adolescents who left home to attend college. 
For that interaction where there was no change in amount of 
conflict for adolescents who continued to live at home after 
beginning college (item one, adolescent report), such 
findings support hypothesis four. However, for those 
interactions where there was an increase in conflict for 
adolescents who either left home to attend college or 
continued to live at home after beginning college (item 
fourteen, adolescent and mother report), such findings did 
not provide support for hypothesis four. 
CHAPTER 6 
DISCUSSION 
The purpose of this study was to examine homeleaving 
status and parenting style in relation to parent-adolescent 
conflict over certain issues during the transition to 
college. It was predicted that adolescents from different 
types of households would deal with this transition 
differently, with some experiencing an increase in conflict 
with their parents, and with others experiencing a decrease, 
and still others experiencing no change at all. This was 
examined both in terms of amount of conflict generally, and 
in terms of the content of the conflict, as indicated by 
endorsement of particular items on the conflict 
questionnaire. Further, it was anticipated that 
adolescents' homeleaving status would affect the amount and 
content of conflict engaged in, and that at times, 
homeleaving status and parenting style would interact to 
produce either increases, decreases, or no change in 
conflict over time. While it is important to note that al.l 
four hypotheses received some support from the findings, it 
is perhaps more useful to look at the major findings of the 
study, of which there were three. 
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First, it seems clear that adolescents and mothers from 
authoritarian households report higher levels of conflict 
generally than do adolescents and parents from other 
households. Further, adolescents and mothers from 
authoritarian households endorsed a higher number of items 
over which they have conflict, indicating that the conflict 
pervades several areas of the adolescent's life. 
Specifically, adolescents and mothers reported more conflict 
over the following issues than did adolescents and mothers 
from other households: (1) how the adolescent spends 
his/her money (adolescent report), (2) what time the 
adolescent comes in at night (adolescent and mother report), 
(3) how much time the adolescent spends at work (adolescent 
report), (4) whether or not the adolescent uses 
drugs/alcohol (adolescent report), (5) how much time the 
adolescent spends going out socially (adolescent and mother 
report), (6) how much time the adolescent spends with 
his/her family (adolescent and mother report), and (7) how 
much time the adolescent spends studying (adolescent 
report). In several cases, however, adolescents and mothers 
from authoritative households also reported relatively 
comparable levels of conflict over these issues: (1) how 
the adolescent spends his/her money (mother report), (2) how 
the adolescent is doing in school (adolescent report), and 
(3) how much time the adolescent spends studying (mother 
report). 
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Because the factor differentiating authoritarian and 
authoritative parenting styles from indulgent and neglectful 
parenting styles is that of control (Maccoby and Martin, 
1983), it appears that the level of control exerted by the 
parents of adolescents is closely associated with the amount 
of conflict experienced by both adolescents and mothers. 
What differentiates authoritarian and authoritative 
parenting styles from one another, however, is the degree of 
warmth and supportiveness that parents provide their 
adolescents (Maccoby and Martin, 1983). It is interesting 
to note that in all cases listed above, conflict was highest 
for adolescents and mothers from authoritarian households, 
in which parents exert high levels of control over the 
adolescent's life and provide low levels of warmth and 
supportiveness. It is possible that these adolescents begin 
to resent their parents' control over their decision-making 
with regard to day-to-day living, and concurrently that 
parents begin to feel a loss of control over their 
adolescents once they have begun college. Therefore, both 
adolescents and parents from authoritarian households may be 
attempting to exert control over the adolescent's decision-
making, resulting in high levels of conflict over these 
issues. Simultaneously, adolescents may begin to feel that 
their need for increased autonomy is not being recognized by 
their parents, and that their parents do not understand 
them. It is possible that adolescents from authoritarian 
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households do not feel supported and cared for as much as do 
adolescents from authoritative households, where such 
strivings for increasing autonomy are valued. It is also 
interesting to note that adolescents and mothers from 
indulgent and neglectful households do not report high 
levels of conflict over any of these issues. 
The second major finding of the study concerns the fact 
that over time, most adolescents and mothers reported a 
change in the amount of conflict they experienced around 
particular issues. For some issues, adolescents and mothers 
reported increases in conflict, while for others a 
significant decrease in amount of conflict over particular 
issues was noted. This indicates that over time, and 
specifically during the transition of beginning college, 
adolescents and mothers experience changes in the amount of 
conflict they engage in around specific issues. This seems 
to hold true regardless of parenting style or homeleaving 
status. This supports the supposition set forth at the 
beginning of this study which asserts that attending college 
is indeed a major life event that is related to the process 
of separation and individuation for the adolescent (Sullivan 
and Sullivan, 1980; Rice, Cole, and Lapsley, 1990; Anderson 
and Fleming, 1986). 
Specifically, increases in conflict over the transition 
from pre-college to college occurred for these topics 
(regardless of homeleaving status): (1) how the adolescent 
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is doing in school (adolescent report), and (2) how much 
time the adolescent spends studying (adolescent and mother 
report). Decreases in conflict over this transition 
occurred for many more topics, including: (1) how the 
adolescent spends his/her money (mother report), (2) what 
time the adolescent comes in at night (adolescent and mother 
report), (3) the adolescent's relationship with his/her 
girlfriend/boyfriend (mother report), (4) how much time the 
adolescent spends going out socially (adolescent and mother 
report), and (5) how much time the adolescent spends with 
the family (adolescent and mother report). It appears that 
after the adolescent has begun college, there is an 
increase in conflicts over school performance-related 
issues, such as time spent studying and grades, while there 
is a decrease in conflict over social time management 
issues. It is likely that there is simply a shift in focus 
from more mundane issues, such as curfew, to the more 
emergent issue of the adolescent's recent transition to 
college. Therefore, it makes sense that the focus of the 
conflicts between adolescents and their parents should 
similarly shift based upon this significant life event. 
When considering the issues over which there is a decrease 
in conflict, it seems apparent that these issues are more 
typically a focus during earlier adolescent periods 
(Montemayor, 1983), and it is possible that because the 
adolescent has begun college, the adolescent's parents are 
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more willing to view the adolescent as a young adult who is 
capable of making decisions such as how to budget their 
social time (e.g. curfew issues, how much time is spent 
going out socially) and their money. 
The third major finding of this study indicates that 
homeleaving status is not as good a predictor of parent-
adolescent conflict behavior as parenting style and time, 
which are discussed above. It was expected that leaving 
home to attend college would result in a different 
experience of conflict for those adolescents as compared 
with adolescents who continued to live at home after 
beginning college. While it is true that there was some 
support for this hypothesis, it is clear that parenting 
style and time (pre-college versus college) have more impact 
on adolescents' and mothers' experience of conflict than 
does homeleaving status. 
It is important to note at this point that certain 
items on the questionnaire yielded no significant results 
specific to the hypotheses for any of the groups, including 
parenting style, time, and homeleaving status. These items 
were: (1) how much time the adolescent spends at work, (2) 
what goes on in the adolescent's sex life, (3) whether or 
not the adolescent should live at home or move out, (4) the 
adolescent's choice of college, (5) whether the adolescent 
lives in an apartment or a dorm if/when he/she leaves home, 
(6) whether or not the adolescent uses drugs/alcohol, and 
60 
(7) the adolescent's choice of a career and his/her future 
goals. Some of these findings are consistent with 
Montemayor (1983), who suggests that adolescents rarely 
argue with their parents about issues such as sex, drugs, or 
politics, but rather that the content of most parent-
adolescent conflicts is focused on everyday concerns, rather 
than on more substantive issues. It is also interesting to 
note that for issues that deal specifically with college, 
such as the living arrangements for the adolescent while 
they attend college and the adolescent's choice of a school, 
there is no significant change in the amount of conflict 
experienced. The lack of significant effects, combined with 
the low frequency of conflict reported (as reflected in the 
means for these items), may indicate that these issues were 
primarily dealt with prior to the Time 1 administration of 
questionnaires, and they were no longer major issues to be 
discussed at this point. Very few students, for instance, 
at Time 1 were unsure about whether they were leaving home 
to attend college. It is not clear why there was little 
change in conflict over the issue of how much time the 
adolescent spends at work. It is possible that these 
adolescents were not working many hours a week, and 
therefore it was not anticipated to interfere with the 
adolescent's schoolwork. 
Hypothesis one was concerned with homeleaving status 
and conflict, and the results revealed that over time, 
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adolescents who left home to attend college experienced an 
increase in conflict over time for the issue of how much 
time the adolescent spends studying, and a decrease in 
conflict over time for the issue of how the adolescent 
spends his/her money. However, for adolescents who 
continued to live at home after beginning college, there was 
no such change in the amount of conflict over how the 
adolescent spends his/her money. For the issue of how 
much time the adolescent spends studying, there was also an 
increase for adolescents who continued to live at home. 
There may be a number of reasons for the lack of 
significant findings with regard to homeleaving status, 
including the possibility that the transition to college is 
actually the more important factor in terms of conflict and 
negotiation of decision-making and control between the 
parents and the adolescent. It is possible that a 
significant portion of the adolescent's time is spent at 
school and participating in school-related activities, both 
social and academic, during the first year at college. If 
so, it may be that the adolescents who continue to live at 
home are spending significantly less time there after 
beginning college, making the differentiation between those 
adolescents who left home and those who did not less 
pertinent. It also possible that, because many students 
attending Loyola University Chicago have parents who live 
within the Chicagoland area, adolescents who have left home 
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to attend college are still spending a significant amount of 
time at their parents' homes, and may therefore not be 
spending a significantly different amount of time with their 
parents than those adolescents who continued to live at 
home. This supposition receives some support from data 
collected by the University's Office of Admissions (1992), 
which indicates that in terms of area of parents' residence, 
26.4% are from Chicago, 48.1% are from the suburbs of 
Chicago, 3.9% are from elsewhere in the state of Illinois, 
and 21.6% are out of state. 
Hypothesis two predicted that adolescents from 
authoritative households would experience a decrease in 
conflict after beginning college. This was strongly 
supported for two issues: (1) how much time the adolescent 
spends going out socially (adolescent report), and (2) the 
adolescent's views on politics and social issues (adolescent 
report). For both of these issues, it appears that 
adolescents from indulgent households also report a decrease 
in conflict over these issues. The similarity between these 
two styles of parenting is that of warmth and 
supportiveness. Because these parents provide high levels 
of warmth and supportiveness, it may be that adolescents 
from these households are more confident in beginning to 
explore their own ideas concerning more adult issues, such 
as politics and social issues, as their strivings for 
autonomy are supported and encouraged by their parents 
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(Bartle, Anderson, and Sabatelli, 1989). Therefore, over 
this transition to college, these parents may recognize 
their adolescents as young adults, and may be more willing 
to grant them the freedom to develop their own ideas 
regarding such issues. 
The reasons for decreased conflict over the issue of 
going out socially may also have to do with authoritative 
parents' desire for their adolescent to develop not only 
their academic skills, but their social skills as well 
(Lamborn, Mounts, Steinberg, and Dornbusch, 1990), and may 
see their adolescents' socializing as part of a well-rounded 
college experience. Note, however, that these parents do 
have conflicts with their adolescents over how much time 
they spend studying. As is often the case, when 
adolescents first begin attending college, there is a desire 
to spend time socializing, which may come at the expense of 
studying. If this is the case, the authoritative parents 
may be responding to the adolescents' behavior regarding 
studying, but may not discourage the adolescent's 
socializing. 
There were findings regarding hypothesis two that were 
not supported, and actually ran counter to the expectation 
that conflict would decrease after adolescents from 
authoritative households began college. Specifically, with 
regard to the issue of what time the adolescent comes in at 
night, there was no significant change in the amount of 
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the unusually high levels of conflict over these issues 
prior to the adolescent beginning college, that the 
adolescents have chosen to withhold information regarding 
their socializing at school in order to avoid continued high 
levels of conflict. Nevertheless, it is possible that the 
high levels of conflict have continued for many other 
issues, including school-related topics, because these 
adolescents' parents may be actively pursuing these topics 
with their adolescents. 
Hypothesis four dealt with indulgent and neglectful 
parenting styles, and the expectation was that for both 
groups, adolescents who left home to attend college would 
experience a decrease in conflict, and that adolescents who 
continued to live at home would not experience a change in 
conflict. This hypothesis received little support from the 
findings. It was clearly supported for the issue of how the 
adolescent spends his/her money. For adolescents who left 
home, there was a decrease in conflict over this issue, and 
for those who remained at home, there was no change in 
conflict over this issue. Most of the findings regarding 
this hypothesis were nonsignificant, although one finding 
ran contrary to what was expected. Specifically, for the 
issue of how much time the adolescent spends studying, from 
these two types of households, both those adolescents who 
left home to attend college and those who continued to live 
at home after beginning college reported increased conflict 
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over this issue after beginning college. As was discussed 
previously, it is likely that all parents' awareness of this 
issue increases when the adolescent begins college, 
regardless of parenting style, which may explain this 
increase in conflict over this issue. 
While it is clear that parenting style is an important 
predictor of parent-adolescent conflict, and that the 
transition to college is a similarly important predictor, 
there are still many questions. Certain items on the 
conflict questionnaire were repeatedly endorsed as being 
conflictual, while others were rarely endorsed, which may 
indicate that conflict is more closely related to the 
specific developmental issues arising during late 
adolescence than to issues of homeleaving status or 
parenting style. In other words, while there may be 
differences in conflict between these groups for specific 
issues, it appears that certain topics are rarely discussed 
by any adolescents in this age group. 
The possible exception to this occurs for adolescents 
and parents from authoritarian households, where higher 
levels of conflict are reported for most issues than 
adolescents and parents from other households. Perhaps the 
combination of high levels of parental control and low 
levels of parental warmth are associated with more 
conflictual relationships during the late adolescent period. 
During this time, adolescents begin to have freedom.that 
67 
they have not had before, and it is possible that their 
parents' control over them is lessened. This new freedom 
may encourage these adolescents to make more decisions on 
their own, while parents may simultaneously continue to 
attempt to assert control over their adolescent's behavior, 
thus leading to increasing levels of conflict. 
It will be important for further research to explore 
these issues beginning during the high school period, and 
following the adolescents through college in order to track 
more specifically the patterns of conflict in different 
households. This would provide greater clarity with regard 
to the transition to college or to the workplace, and 
greater depth of information regarding particular parenting 
styles. It would also be helpful to obtain data from 
fathers as well as mothers regarding parenting style, and it 
would be interesting to know whether conflict over certain 
issues was gender-based. For instance, few significant 
findings were revealed for topics regarding choice of 
college, and college living arrangements. It may be that 
while mothers and their children do not have conflict over 
these issues, fathers and their children might be more 
likely to have conflictual discussions over these issues. 
This may be particularly true when either only the 
adolescent's father works, or when the adolescent's father 
is the primary breadwinner in the family, and the 
adolescent's desire to attend college puts the family under 
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financial strain. 
While many studies have explored the issue of parent-
adolescent conflict, few have examined this issue during the 
late adolescent period. Most studies to date have focused 
on the period of early adolescence as a major life 
transition (e.g., Silverberg & Steinberg, 1987; Smith & 
Forehand, 1986; Steinberg, 1987a, 1987b). Nevertheless, 
late adolescence is next major life transition, and as 
evidenced in the present study, is worthy of closer 
examination. While leaving home for the first time is 
clearly representative of the adolescent's transition into 
adulthood, there do not appear to be dramatic differences 
with regard to conflict with parents between adolescents who 
leave home to attend college and those who continue to live 
in their parents' homes. Rather, parenting style and the 
transition to college appear to be better predictors of 
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2-Parent (with Mother) 
Other Living Arrangement 


















































































Means and standard Deviations for Conflict Items for 







Mean SD Mean SD 
Conflict Heatedness 
1 54.1 1.50 1.83 .28 
2 52.0 1.91 2.84 .32 
3 12.2 .36 1.52 .05 
4 34.7 .90 1.70 .12 
5 10.7 .29 1.22 .06 
6 35.2 1.20 2.32 .12 
7 12.2 .30 .97 .04 
8 26.5 .62 1.60 .03 
9 21.8 .26 1. 04 .03 
10 17.3 .27 .67 .08 
11 45.4 1.43 2.50 .31 
12 38.3 1.02 1.94 .10 
13 34.7 .87 1.92 .22 
14 7.7 .19 .95 .03 
15 29.1 .90 2.08 .13 
Note. Conflict items are as follows: 
1. How the adolescent spends his/her money. 
2. What time the adolescent comes in at night. 
3. How the adolescent is doing in school. 
4. How much time the adolescent spends at work. 
5. What goes on in the adolescent's sex life. 

















7. Whether the adolescent should live at home or move out. 
8. The adolescent's choice of college. 
9. Whether the adolescent lives in an apartment or a dorm 
if/when the adolescent leaves home. 
10. Whether or not the adolescent uses drugs/alcohol. 
11. How much time the adolescent spends going out socially. 
12. The adolescent's choice of a career and his/her future 
goals. 
13. How much time the adolescent spends with his/her 
family. 
14. How much time the adolescent spends studying. 
15. The adolescent's views on politics and social issues. 
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TABLE 3 
























































































N = 15 
N = 15 
N = 55 
N = 55 
N = 25 
N = 15 
N = 15 
N = 15 
N = 15 
N = 55 
N = 55 
N = 25 
N = 15 
N = 15 
Note. SDMQ = Steinberg Decision Making Questionnaire 
(scored in the direction of greater parental control); PRQ = 
Parental Relationship Questionnaire (scored in the direction 
of greater parental warmth and attachment); RQ = 
Relationship Questionnaire (scored in the direction of 
greater parental warmth and attachment); PAC= Parent-
Adolescent Conflict questionnaire (scored in the direction 
of greater parent-adolescent conflict). 
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TABLE 4 
Correlation Coefficients for Parenting Style and Conflict 































Note. Correlations on the diagonal represent stability over 
time. 
Note. SDMQ = Steinberg Decision Making Questionnaire 
(scored in the direction of greater parental control); PRQ = 
Parental Relationship Questionnaire (scored in the direction 
of greater parental warmth and attachment); RQ = 
Relationship Questionnaire (scored in the direction of 
greater parental warmth and attachment); PAC= Parent-
Adolescent Conflict questionnaire (scored in the direction 
































Note. Correlations on the diagonal represent stability over 
time. 
Note. SDMQ = Steinberg Decision Making Questionnaire 
(scored in the direction of greater parental control); PRQ = 
Parental Relationship Questionnaire (scored in the direction 
of greater parental warmth and attachment); RQ = 
Relationship Questionnaire (scored in the direction of 
greater parental warmth and attachment); PAC= Parent-
Adolescent Conflict questionnaire (scored in the direction 
of greater parent-adolescent conflict). 
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TABLE 5 
Correlation Coefficients for Adolescent Report of Parenting 





















Note. SDMQ = Steinberg Decision Making Questionnaire 
(scored in the direction of greater parental control); PRQ = 
Parental Relationship Questionnaire (scored in the direction 
of greater parental warmth and attachment); RQ = 
Relationship Questionnaire (scored in the direction of 
greater parental warmth and attachment); PAC= Parent-
Adolescent Conflict questionnaire (scored in the direction 
of greater parent-adolescent conflict) . 
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TABLE 6 
Correlation Coefficients for Parent Report of Parenting 






















Note. SDMQ = Steinberg Decision Making Questionnaire 
(scored in the direction of greater parental control); PRQ = 
Parental Relationship Questionnaire (scored in the direction 
of greater parental warmth and attachment); RQ = 
Relationship Questionnaire (scored in the direction of 
greater parental warmth and attachment); PAC= Parent-
Adolescent Conflict questionnaire (scored in the direction 
of greater parent-adolescent conflict). 
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TABLE 7 
Correlation Coefficients Between Parent and Adolescent 























Note. SDMQ = Steinberg Decision Making Questionnaire 
(scored in the direction of greater parental control); PRQ = 
Parental Relationship Questionnaire (scored in the direction 
of greater parental warmth and attachment); RQ = 
Relationship Questionnaire (scored in the direction of 
greater parental warmth and attachment); PAC= Parent-
Adolescent Conflict questionnaire (scored in the direction 
of greater parent-adolescent conflict). 
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TABLE 8 
Correlation Coefficients Between Parent and Adolescent 























Note. SDMQ = Steinberg Decision Making Questionnaire 
(scored in the direction of greater parental control); PRQ = 
Parental Relationship Questionnaire (scored in the direction 
of greater parental warmth and attachment); RQ = 
Relationship Questionnaire (scored in the direction of 
greater parental warmth and attachment); PAC= Parent-
Adolescent Conflict questionnaire (scored in the direction 
of greater parent-adolescent conflict). 
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TABLE 9 
Significant Main Effects and Interactions for Item-Level 
MANOVA Findings for Adolescent Report 
Item 
1. How I spend my money. 
Parenting Style 
Homeleaving Status X Time 
2. What time I come in at night. 
Parenting Style 
Time 
3. How I'm doing in school. 
Parenting Style 
Time 
4. How much time I spend at work. 
Parenting Style 
7. Whether I should live at home or move out. 
Homeleaving Status 
Time 
Homeleaving Status X Time 
10. Whether I use drugs/alcohol or not. 
Parenting Style 
11. How much time I spend going out socially. 
Parenting Style 
Time 
Parenting Style x Time 
12. My choice of a career and my future goals. 
Homeleaving Status 
13. How much time I spend with my family. 
Parenting Style 
Time 
14. How much time I spend studying. 
Parenting Style 
Time 
Homeleaving Status X Time 
15. My views on politics and social issues. 
Parenting Style X Time 

























Note. *12 < .05 **12 < .01 ***12 ~ .001 
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TABLE 10 
Significant Main Effects and Interactions for Item-Level 
MANOVA Findings for Parent Report 
Item 
1. How my child spends his/her money. 
Parenting Style 
Time 
2. What time my child comes in at night. 
Parenting style 
Time 
Parenting Style X Time 
6. My child's relationship with his/her 
girlfriend/boyfriend. 
Time 








14. How much time my child spends studying. 
Parenting Style 
Time 
Homeleaving Status X Time 
Total Conflict Score 
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